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Introduction 

 

Since 2002 the Business School has been at the leading edge of blended and fully-online 

undergraduate degree provision since the inception of the Business and Management 

Foundation degree and top-up Honours degrees. In 2008 the programmes were reviewed 

and updated to form the full International Business and Management (BIBM) honours 

degree. Students take one Unit at a time that is delivered in an intensive six week period, 

with two cohorts each year; the main intake starting in the September of the new academic 

year, and the second starting in the following February. Each cohort takes four and a half 

years to complete the full degree.  

 

Each cohort of students requires induction to Bournemouth University, to their Level of 

study, to the Programme team, to each other as well as to the tools / technology they will 

use during their studies. This Induction Programme needs to be accessible at all times and 

needs to cover as many of the technological systems as possible that the students will 

encounter during their studies; such as the VLE, email, video lectures, discussion forums, 

wikis, blogs, library resources, online assignment submission, etc. 

 

In my role as the Learning Technologist for the Business School online and blended 

programmes I am required to support the students during their studies as well as provide 

technological and pedagogical support & training for the academic and administrative 

teams, and I require a “broad knowledge of the current technologies and learning process” 

(Hopkins 2010a and Browne & Beetham 2010). For the duration of this case study I will be 

concentrating on the Induction Programme given to the Level C (first year) students. These 

are students who are often new to online learning and sometimes to working online and 

using the Internet. Students progressing through the programme to Level I and Level H study 

receive a different version of the induction activities that reflect the different academic 

requirements that are based on their level of study. 

 

Online Learning or eLearning (also referred to as e-learning) covers a wide range of 

approaches that incorporates computer- and Internet-based resources, collaborative 

learning, interactions, as well as technical and pedagogical support (Knightley, 2007 and 

Akkoyunlu & Soylu, 2008). Macdonald (2008) identifies that an “appropriate” induction 

programme is an important factor that contributes to the student’s progress and success 
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with their studies; “Not only [do] students need to be competent in using online tools, but 

they also needed guidance on boundaries, expectations and the level of commitment 

required”. 

 

Consideration must also be given to the approach and style the Induction materials take 

with a view to the student profile; how they come to their study, technology and resources, 

background, reason for study, etc. Proposed changes to the funding of Higher Education in 

the UK (Harrison, 2010) could drive more school-leavers to part-time degree choices, with 

the rise of the fully online options attractive to those wishing to “learn-while-you-earn” 

(Hopkins 2010b). This is aligned to the Intended Learning Outcomes for the Introduction to 

Education Practice Unit, for which this case study is written, in that I will engage with the 

literature research, demonstrate an understanding of the learning outcomes for the 

Induction programme, and critically analyse the pedagogical practice of the activities. 

 

 

 

Literature Review 

 

Developments in Internet technology have encouraged a better understanding of its 

capabilities and our own limitations. Much has been written about eLearning and computer-

based learning and how we use it, but there is published work on the development of the 

resources and/or how we ‘induct’ the students to using the technology and helping them 

prepare for studying online, which I will cover below. 

 

 

• Learning Activities 

 

Salmon (2002, p.1) uses the term ‘e-tivity’ (meaning electronic-activity) as the “framework 

for active and interactive online learning”. These e-tivities need to be “motivating, engaging, 

and purposeful” and “based on interaction between learners / students / participants”, and 

are “designed to be led by an e-moderator”. Salmon continues (Salmon, 2002, p.101) by 

saying that the technology needed must be appropriate for the activity that is to take place, 

and “therefore it is best to aim for online actions and interactions.” With students able to 

think, prepare, and reflect offline, away from the activity and actions of their peers, the 
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“most successful and effective online e-tivities do not involve participants frequently going 

online to do something else.” This, argues Salmon, is where the technology and its 

characteristics become important, which is backed up by work by Palloff & Pratt (2007, p.97) 

where they reflect my own view that the technology must be transparent and “acting only 

as a vehicle or platform for course delivery”. 

 

In her book “The Key to Active Online Learning” Salmon (2002) developed the “five-stage 

framework and e-tivities” model (Figure 1) from her own research and experience, to 

demonstrate the way in which “participants can benefit from increasing skill and comfort 

working, networking, and learning online, and what e-moderators need to do at each stage 

to help them achieve this success.” 

 

 

Figure 1. Salmon (2002) Model of teaching and learning online through online networking 

 

“Each stage”, says Salmon, “requires participants to master certain technical skills”, and that 

“each stage calls for different e-moderating skills”. When we’re talking about new students, 

ones often wary of computers and the Internet, then we need to ensure a greater level of 

participation from the e-moderators to hand-hold them through the new systems as well as 

the activities.  
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Salmon (2001) identifies the need to create, deliver, and manage activities in the learning 

environment, and that “e-moderators create e-tivities with attention to content, process 

and outcomes. They will then be much more satisfied with their student’s attention and 

engagement.” This is central to the activities and support material that I have created with 

the possibility of including a ‘negotiated learning agreement’ (also called a ‘contract’) where 

the student is encouraged to take responsibility for their learning and reflect on their own 

objectives over a defined period. This will help the students design a learning strategy that 

will help them meet the programme’s objectives (Macdonald, 2008). McCuller (2007) 

introduces a ‘Learning Agreement’ to the students so they can “clarify, for themselves and 

the instructor, how they will proceed before beginning a course”. Designed to increase 

motivation and perseverance, the Learning Agreement commits the student to consider how 

they will proceed with their studies. 

 

 

• The Students 

 

Online learning is gaining in popularity and students attracted to this fully online programme 

do not, at present, fit the typical undergraduate profile; they are mature (typically over 25 

years old), professional individuals; in work, often managers or in senior management, some 

in the Military (Wincott, 2010). These students come to their studies with a great deal of 

work and personal experience and they are keen to make use of this where they can, with 

the programme designed around this ‘work-based’ approach - their learning style should not 

be approached in a similar manner to that of the typical undergraduate ‘empty vessel’ 

approach  of teacher-centred learning, but rather that they arrive with their own 

“perceptual frameworks” for a student-centred learning style (Di Napoli, 2004). 

 

Students attracted to the programme are often returning to education after a significant 

break and, in many cases, have not been in a formal learning environment since they left 

school, some without formal qualifications at all. The reasons these students decide to 

undertake this programme at Bournemouth University are varied and complex, but one 

clear attraction is the flexibility of the programme enables them to fit their studies around 

their professional and personal lives; these individuals have many competing priorities for 

their time during their studies, and are not limited to the typical work/family balance 

(Wincott, 2010). 
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Mature students often exhibit a mixture of the following characteristics (adapted from 

Wincott, 2010); 

 

• More sensitive to criticism, 

• Nervous and less confident online, 

• Able to relate to the working environment rather than the academic one, 

• Unsure of academic expectations, 

• Oscillating attention 

• Fixed ideas and reluctant to see the in-between scenario. 

 

Palloff & Pratt (2007) expand this list to include characteristics that the online learners need, 

such as; 

 

• Willingness to speak up if issues arise,  

• Ability to think ideas through before responding, and  

• They must have ability to participate in “high-quality learning” without attending the 

traditional classroom environment. 

 

In introducing the students to their studies we are not able to make generalisations as to 

their computer literacy or learning style (Evans et al, 2010), and must assume that their 

Internet and computer capabilities are not as advanced as a typical undergraduate student 

who has been using computers and the Internet during the previous School years (Biggs & 

Tang, 2007 and Wincott, 2010). 

 

Research completed by Browne and Beetham (2010) in their report for The Higher Education 

Authority highlights the role of the Educational (Learning) Technologist, their placement in 

the programme structure, and their ability to directly impact the student learning 

experience in a positive way where “their multidisciplinary skills can be exploited to best 

advantage”. This report mentions that the Learning Technologist is a key beneficiary of the 

different Institutional context for technology, in that the Learning Technologists’ “self-

esteem and career enhancement is greatly influenced by senior management motivations 

and academics’ willingness to engage as equal partners.” 
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While the student numbers in each cohort are not particularly large (Appendix 1) the 

requirement for an adequate and appropriate Induction Programme still exists and I believe 

it is our responsibility to produce activities and supporting documentation to introduce the 

programme, the programme team, and the technology – students who study away from the 

Institution often feel disconnected (Kelly & Stevens, 2009, Macdonald 2008) and need, if 

anything, more hand-holding to help them feel included in the learning process. 

 

 

• The Technology 

 

The challenge in today’s climate of technological advances is how the Institution 

incorporates and engages with the technology in order to raise effectiveness in learning 

(Bach et al, 2007) and, with online learning set to gain popularity due to recent funding 

issues (Harrison, 2010, Hopkins, 2010b), it is of paramount importance that the technology 

should not be a driving factor in the learning process (Joliffe et al, 2000), and it needs to be 

accessible to students with disabilities (Kreps, 2008). Rather the technology needs to be 

introduced carefully to complement the learning style and learning activities. Both Passerini 

& Granger (2000) and Salmon (2001) recognise the importance of technology and its recent 

advances and the impact it has had on the student experience; there are increased 

opportunities for the students to engage with each other in the virtual online world for 

collaboration, as well as for interaction and knowledge sharing. 

 

Salmon (2001) continues this train of thought saying that, “no matter how amazing the 

online technological platform, managers must appreciate learning from others, with the 

support of a credible facilitator”. This is not to say there is not a degree of ‘responsibility’ the 

student must take on themselves as the work by Palloff & Pratt (2007, p.42) highlights that 

although “the instructor is responsible for facilitating the process, participants also have 

responsibility to make the community happen”, and it this ‘community feel’ that the 

Induction activities are designed to foster. 

 

As designers and facilitators of an Induction programme we must “not be swayed by the 

bells and whistles embedded in the fancy software [VLE] package or the newer 

technologies”, as Palloff & Pratt (2007, p.96) refer to them, and must ensure that what is 
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used is appropriate and introduced sensitively and the “desired outcomes and needs of the 

participants should be the deciding factor” in their implementation. 

 

According to Palloff & Pratt (2007) a by-product of the study is that, without realising it, the 

students “cannot help but improve their ability to use technology”, and it is this under-lying 

learning that has driven the current Induction programme; that the learning ‘tool’ is 

secondary to the learning objective. But we cannot ignore the impact technology can have 

to a student who does not have the knowledge or confidence; is it a hindrance to their 

learning as opposed to helping them. Work by Maltby & Mackie (2008) highlights concerns 

that the technology “may also foster a belief among those students already distanced by the 

system that learning can be delayed to some vague future date” when they believe they will 

have overcome the fears or concerns that they have about the technology. 

 

 

 

The Virtual Learning Environment 

 

Bournemouth University uses a Virtual Learning Environment (VLE), based on the Blackboard 

Learn Content Management System; at Bournemouth University we call this ‘myBU’, and 

this is how it will be referred to from here on in (Figure 2). 

 

MyBU is split into Communities and Units based on the Programme and Unit options the 

students are taking in the current academic year. The students study six Units at each Level 

with each Unit delivered one after the other in an intense 6-week delivery pattern; each Unit 

assignment being submitted in the week following the completed teaching schedule. 
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Figure 2. The Virtual Learning Environment (VLE) at Bournemouth  

University, called myBU, as the student views it. 

 

MyBU enables the programme team to design and implement the learning materials and a 

series of activities that the students are to complete, according to their own study plan and 

timetable, in an asynchronous manner; the students are not required to be online at any 

specific point or time, some of them are indeed in different time zones. 

 

Each year myBU is updated with new a version of the Blackboard system and associated 

tools and, where possible, these are incorporated into the programme by innovative 

teachers. It has therefore become essential that any new tools are sensitively introduced to 

the students, where possible, during the induction programme in a careful and disciplined 

manner. 

 

 

 

The Induction Programme 

 

The Induction programme has been identified as an important element of study for the 

students, one that introduces them to the technical aspects of myBU as well as the 

“guidance on boundaries, expectations and the level of commitment required” (Macdonald, 

2008).  Macdonald (2008) also highlights the need that the students in her study “needed to 
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be competent in using the online tools [and] where and when they would be expected to 

study, the degree of independence and self-direction required, and the extent to which they 

would work with their peers online.” This reflects my own experience with the online 

students; a certain amount of hand-holding is required for some students, while others are 

capable and proficient computer users.  

 

The report to HEFCE by the NUS (HEFCE, 2010) outlines a recommendation that “all students 

should be offered training needs analysis of their ICT skills at the start of their programme to 

identify their training requirements”. The aim for the Induction programme is that we 

identify and address any training requirement, providing the students are forthcoming in any 

areas where they feel they have an inadequate capability. 

 

Salmon (2001) also identifies a key stumbling block in organising, designing, and facilitating 

an effective online induction programme. She identifies that “most of the online teachers … 

do not themselves have enough training to make this truly successful and productive for 

learners.” What training is provided, she continues, is often orientated towards the 

technology rather than the pedagogy necessary to use the technology appropriately. Philips 

et al (2004) continues this theme and makes the clear distinction between an induction 

programme that is run for the benefit of students who are attending the Institution to those 

who are choosing the online based study options, where the needs of the online students 

are sometimes harder to meet; the induction needs to be aligned to the context of the 

course, the study materials, and the study methods (especially the online materials and the 

way they are displayed), as well as the methods of communication and assessment. 

 

The induction process starts several weeks before the official start of the induction week 

with the students receiving their welcome pack and registration details. Within the details 

they are sent they are given a brief overview of the programme, the learning environment, 

and what is expected of them. It is here they are given the first link to an online resource – a 

web site (Figure 3) designed specifically for the online programme: 

http://bibm.bournemouth.ac.uk.  
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Figure 3. Support website for the BIBM programme:  

BSc (Hons) International Business and Management 

 

This website is hosted externally to myBU so the students have something to read and work 

on prior to an active account in myBU, and also to enable students to learn about the 

programme who encounter issues prior to Induction week (as has happened in previous 

years due to difficulties with registration): if the student is unable to complete registration 

then they are not given access to myBU, therefore could not prepare themselves for the 

Induction activities, or indeed participate. 

 

This website is designed to introduce the students to Bournemouth University, the Business 

School, the Programme, as well as the learning activities, technology, induction materials, 

library, and support resources they will need during their studies. They are asked to make 

themselves familiar with the contents before induction week commences but are also 

reminded that this website is available throughout the length of their study and is available 

for them to remind themselves on its content at any time. Philips et al (2004) highlights the 

use of a website like this to “welcome students, give them an early sense of belonging to the 

learning community and encourage them to prepare for their study” and to “map the 

generic induction information and study skills resources with subject-based details, allow 

students to identify their strengths and weaknesses by incorporating self-assessment 

opportunities, and offer ‘think points’ for reflection and planning in order to encourage 

students to plan and monitor their progress.” 
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My own research (Hopkins et al, 2009) into Induction programmes compared the two 

different approaches to undergraduate Inductions (face-to-face Business Studies and the 

online BIBM), and the key differences in personalising the approach. There are obvious 

differences between the two approaches with the online interaction between students, for 

the uninitiated, as something each student must overcome. The programme team are 

always present online to encourage and engage these students to participate but it is often 

the encouragement from their peers that make it an achievable and enjoyable Induction 

programme. What is also important is that the activities are correctly labelled and 

introduced, not only on the supporting website (Figure 3) but also in myBU itself, as shown 

in Figure 4 below: 

 

 

Figure 4. MyBU Community: Level C Induction Activities 

 

Each type of technology implemented for the student-centred activity is introduced in terms 

of what the activity is trying to achieve and how the students are to do it – this is done by 

way of a video walk-through. Figures 5 and 6 highlight current screen-capture technology 

(Camtasia - http://www.techsmith.com/camtasia/) and how it is introduced to the students: 
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Figure 5. Introductory video walk-through: Guide demonstrating the VLE / myBU 

http://bs1.bmth.ac.uk/dhopkins/Captivate/  

  

 

 

Figure 6. Supporting video walk-through guide introducing myBU 

http://bs1.bmth.ac.uk/dhopkins/Captivate/1_introduction.htm  

 

If there are any shortfalls in their technological skill set the hope is that these will be 

addressed, to a certain degree, during the Induction programme with the help of these 

guides, which walk the student through both the technology and how they are required to 

use it. 

 

While the number of students on the programme is not large (Appendix 1), the interactivity 

of the activities in myBU is scalable; the only real limiting factor is the time allocated to the 

programme team (the ‘e-moderators’, Salmon, 2000) in order to participate, communicate, 

and interact with the students to show them that we are (a) here to help, (b) engaging with 

them, and (c) encouraging them to participate by participating in the activity ourselves. 

 

Table 1 (below) describes the five current Induction Activities, the technology used and 

intended learning outcome for each. These have been developed over time so the current 
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activities reflect a growing understanding of online learning and the different tools available, 

and the capabilities of myBU.  

 

Activity 

No. 
Activity Title Activity 

Technology 

Implemented 
Activity Intended Learning Outcome 

1 
“Introduce 

Yourself” 

“In order for you to work with your 

fellow students online, you need to 

know a little about each other.” 

Wiki 

 

Designed to get the students to say a 

little about themselves, their reasons 

for starting their study, and what they 

hope/plan the qualification will do for 

them; by way of engaging with 

colleagues in the online environment 

and encouraging openness. 

 

2 “Email” 

“By completing this activity you will 

find your way around the webmail 

system.” 

Email 

 

Introduce the students to the 

Bournemouth University email system 

and encourage familiarity and its use. 

 

3 
“Points of 

Contact” 

“Who you think you should approach 

(librarian, administrator, etc) for 

which situation?” 

Test 

 

Check understanding of who is 

responsible and able to help with 

different circumstances. 

 

4 “Shopping Trip” 

“What is your colleagues 'priority' 

when it comes to spending £50,000 

on anything they want, guilt free?” 

Blog 

 

Further encouragement to engage 

online with colleagues and learn about 

each other. 

 

5 “Lonely Hearts” 

“Analyse how we perceive people 

from the information they offer 

online; in this case using 'lonely 

hearts' adverts.” 

Discussion 

Forum 

 

Show knowledge of critical thinking & 

analysis and ability to explain reason 

behind choices made and information 

chosen share with colleagues. 

 

Table 1. Induction activities skills matrix. 

 

The Induction starts the week before the students begin their first taught Unit and runs from 

9AM on the Monday through to the following Monday at 9AM. While it is not compulsory to 

participate the students are strongly recommended that their participation will give them 

the skills and confidence needed to ‘hit the ground running’ with their studies. As is often 

the case not all students engage with a non-compulsory activity (something also apparent in 

the taught Units): Appendix 2 shows how the different cohorts participated in the Induction 
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programme (unfortunately the data for Cohort 4, February 2010 was lost during an update 

process). 

 

What is clear from the data is that the majority of the students begin the Induction 

programme with good intention but, by the final activity, fewer than a quarter of them 

continue to the last (Cohorts 1, 2, and 3). However, it is important to note that Cohort 5, the 

most recent cohort to begin their studies, were consistent in their participation, with only 

the activity introducing the email system not to be completed by all the students. I know 

from experience of this cohort that they were eager to begin their studies, were more 

enthusiastic, and also had more encouragement and engagement by the programme team. 

This had the desired effect as the numbers show – comparing the figures for the September 

2009 (Cohort 3) and September 2010 (Cohort 5) - only a third of students continued to the 

last activity where all of Cohort 5 completed it. 

 

But why is this? Perhaps the most direct way to gauge this is through a survey, questioning 

the students and this was deployed as an online survey, using the Bristol Online system. This 

was sent to the students on December 17
th

, 2010 by way of an email and Announcement 

through myBU (Appendix 3). The students were given the duration of the Christmas break to 

complete the survey, when many would be working towards assignments and/or the next 

Unit of study. Appendix 4 shows the full list of questions and responses from the 5 cohorts 

of students currently studying the BIBM programme. While the response rate is not as high 

as I would have hoped, they are a useful indication on the variety of feelings about the 

Induction ‘success’. 

 

The general feeling in the results are relatively positive; only two students felt the Induction 

programme did not fit their ideas of what they needed in preparation for their studies. It is 

known that, through cross-referencing the answers, that their cohort had a particularly 

difficult time of their induction due to issues with myBU availability and reliability. Areas 

where the Induction programme scores well are around the presentation, explanation, and 

support, and areas where the students indicate we could do better are those where we are 

being too personal or not detailed enough in preparation for their academic study. 

 

Comments from the students (Appendix 4, questions 11-13), in relation to the question of 

what they did not like, include the aspects of the request for personal information that they 
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are not comfortable submitting online, even in a closed and safe environment. To counter 

this one student said that the personal nature of one activity was “interesting from both a 

personal view and the responses from the other students”. Comments that were made 

about what they would like us to include surprised me in that, even though the programme 

is designed around the flexibility and asynchronous nature of learning, a defined Skype chat 

would be useful.  

 

 

 

Conclusion 

 

The induction activities have always been seen by the programme team as ‘work-in-

progress’ and as such have meant that we have a flexible and informal approach to the 

specifics of each activity. With my detailed knowledge of each unit on the programme I have 

been in a unique position to see what technology is being utilised across the programme 

with a view to investigating how it is introduced to the students, and how they use it.  

 

Through discussions with the Programme Team during my work on this case study the 

inclusion of a ‘Learning Contract’ or ‘Learning Agreement’ for each Unit would greatly 

benefit the students; they would have a better appreciation of what is required from them 

during their studies. It is also proposed that we include an ‘Induction check-list’, as this could 

do the same for the Induction programme the Learning Agreement would do for a taught 

Unit. 

 

Proposed changes to the Induction activities would need to take student feedback into 

account. While some students indicated they liked the last two activities it is recognised that 

these are the weaker activities and ones that could be replaced with ones centred on study 

and/or academic process. It is recognised that there is currently inadequate support for the 

library or in understanding what is required when writing an academic piece of work, so it is 

activities that encompass these important aspects of the students studies that would be 

introduced in September 2011. 

 

Where technology plays an important part of an activity (e.g. online conference using a 

discussion forum, reflective thinking using a personal blog, etc) there is a clear need to bring 
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the technology to the students’ attention before it is needed; I firmly believe the students 

should be concentrating on the subject and their studies and not the technology. This can 

only be achieved if the technology is made as simple as possible, or introduced to the 

students in such a way that they do not even realise they have done something new. 

 

From my experience in designing and delivering the Induction activities it is apparent that 

not everything works for all the students; whether it is the technology that is the stumbling 

block, the activity itself, or the individual students’ time management that prevents full 

engagement. The activities need to be sensitively designed, implemented, and delivered so 

the students feel included and confident in what is often an alien online environment, as 

well being informative for the students to help them understand the new academic 

environment they will spend over four years being a part of. 

 

Changes to the Government funding of Higher Education, proposed at the end of 2010, 

means that the typical BIBM student profile could change and that more school-leavers 

could see part-time blended- or online-learning courses like BIBM becoming more attractive 

thereby bringing more younger more computer-literate learners to the programme. While 

this would have an impact the type of interactions the students, from different backgrounds 

and generations, would have with each other it is unlikely it will impact the Induction 

programme itself – the support given to all students has to be of a level that non-technical 

individuals can understand and follow, irrespective of age. 
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Appendix 1: Cohort start dates and student numbers 

 

Cohort 1:  September 2008  (21 Students) 

Cohort 2:  February 2009   (17 Students) 

Cohort 3:  September 2009  (12 Students) 

Cohort 4:  February 2010   (13 Students) 

Cohort 5:  September 2010  (13 Students) 

 

 

 

 

Appendix 2: Student Participation (by Cohort and Activity) 

 

Cohort 
No. of 

Students 

Activity 1 

(Wiki) 

Activity 2 

(Email) 

Activity 3 

(Test) 

Activity 4 

(Blog) 

Activity 5 

(Discussion Forum) 

1 21 19 15 8 13 2 

2 17 14 16 7 13 3 

3 12 12 10 6 12 4 

4 13 No Data No Data No Data No Data No Data 

5 13 13 9  13  13  13 

 

 

 

 

Appendix 3: Email notification sent to students for Induction Survey 
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Appendix 4: Survey Results 

 
• Survey Overview 

 

Number of respondents:   7 

Expected number of respondents:  86 

Response rate:    8.1% 

Launch date:    17 Dec 2010 

Close date:    04 Jan 2011 

 

 

• Section 1: About You 

 

1. Which Cohort are you in? 

 

Cohort 1:    0.0%  0 

Cohort 2:    0.0%  0 

Cohort 3:      33.3%   2  

Cohort 4:      16.7%   1  

Cohort 5:      50.0%   3  

 

 

• Section 2: Induction Activities 

 

2. I feel the supporting website - http://bibm.bournemouth.ac.uk - prepared me for the first week 

(Registration, Induction, Programme, etc) of the course.  

a. Strongly disagree:      0.0%  0  

b. Disagree:      28.6%  2  

c. Neither agree nor disagree:     28.6%   2  

d. Agree:       14.3%   1  

e. Strongly agree:      28.6%   2  

 

3. I feel the Induction Activities prepared me for my studies.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      28.6%   2  

c. Neither agree nor disagree:     0.0%   0  

d. Agree:       71.4%   5  

e. Strongly agree:      0.0%   0  

 

4. I feel the Induction Activities prepared me for using the technology and myBU.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      28.6%   2  

c. Neither agree nor disagree:    0.0%   0  

d. Agree:       42.9%   3  

e. Strongly agree:      28.6%   2  

 

5. The Induction activities were well presented and explained.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      0.0%   0  

c. Neither agree nor disagree:     28.6%   2  

d. Agree:       42.9%  3  

e. Strongly agree:      28.6%   2  

 

6. The Induction activities were well supported (Email, Telephone, Video Walk-through Guides, VLE, etc).  

a. Strongly disagree:     0.0%   0  

b. Disagree:      14.3%   1  

c. Neither agree nor disagree:     0.0%   0  

d. Agree:       42.9%   3  

e. Strongly agree:      42.9%   3  
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7. I allowed myself time to complete the Induction activities.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      14.3%   1  

c. Neither agree nor disagree:     0.0%   0  

d. Agree:       28.6%   2  

e. Strongly agree:      57.1%   4  

 

8. I found the Induction activities interesting.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      0.0%   0  

c. Neither agree nor disagree:     57.1%   4  

d. Agree:       28.6%   2  

e. Strongly agree:      14.3%   1  

 

9. The Induction activities gave me the confidence to continue to the teaching units on the course.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      14.3%   1  

c. Neither agree nor disagree:     14.3%   1  

d. Agree:       42.9%   3  

e. Strongly agree:      28.6%   2  

 

10. The support available from the Programme Team helped me through the Induction activities.  

a. Strongly disagree:      0.0%   0  

b. Disagree:      0.0%   0  

c. Neither agree nor disagree:     0.0%   0  

d. Agree:       57.1%   4  

e. Strongly agree:      42.9%   3  

 

• Section 3: "Stop, Start, Keep" - Your opinions on the Induction activities 

 

11. Please state what you did not like about the Induction Activities ('Stop')? 

 

A1 - Allowing for the fact that the course was conducted on-line that a number of the links and 

associated activities either didn't work or were available but only well into the Introduction week.   

A2 - As there was no link available for the induction activities for the first 4 days of the course I 

found this very frustrating and off putting. I think the University should have spent more time checking that 

all the necessary links and materials were working before the course started.   

A3 - I did feel they were quite intense and took me all week to complete.   

A4 - It was very basic, but I am sure some people need it.   

A5 - The lonely hearts thing felt a bit too personal. 

 

12. Please state what else you would have liked to have been included in the Induction Activities ('Start')? 

 

A1 - I think a group meeting (Skype) would have helped bring the group together and get to know 

each other a little before the project work commenced or a real time chat forum for students to use.   

A2 - Information about the lecturers if they are known and their statements about subjects they 

will carry on. Not the objectives and other official information, but really sharing what they think about the 

subject, how do they see it, why they are lecturing it. This would help to be more involved since the 

beginning and also get to form our own attitudes towards specific themes.   

A3 - N/A   

A4 - Some form of organised group discussion especially as the first unit threw us into a group 

project activity that contributed towards our overall unit mark and we knew very little about our other 

group members! 

 

13. Please state what you enjoyed about the Induction Activities ('Keep')? 

 

A1 - I thought the spending £50k exercise interesting from both a personal view and the responses 

from the other students.  

A2 - It was various, not too demanding, made me feel competent and comfortable.   

A3 - The contacts activity was useful for us as new students. 

A4 - They really helped me to get to grips with the online learning environment giving me 

confidence to begin my studies.  

 


